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DESCRIPTORS- ♦FEDERAL PROGRAMS. ♦COMPENSATORY EDUCATION 
PROGRAMS. ♦PROGRAM EVALUATION, BASIC SKILLS. STUDENT NEEDS. 
INNOVATION, SUMMER PROGRAMS, TEACHER AIDES, PRIVATE SCHOOLS. 
TABLES (DATA), PUBLIC SCHOOLS, ACHIEVEMENT, GUIDANCE 
PROGRAMS, LIBRARY PROGRAMS, READING IMPROVEMENT, CHANGING 
ATTITUDES, INSTRUCTIONAL MEDIA, IDAHO, ESEA TITLE 1 

THIS REPORT ON THE ELEMENTARY AND SECONDARY EDUCATION 
ACT TITLE I PROJECTS FOR DISADVANTAGED YOUTH IN IDAHO NOTES 
THAT THE MOST PRESSING PUPIL NEEDS WERE IMPROVED SKILLS IN 
READING, LIBRARY USE, MATHEMATICS AND SCIENCE, OFFICE MACHINE 
OPERATION. HOME ECONOMICS. AND AUTO MECHANICS. MORE 
INDIVIDUAL ATTENTION AND IMPROVED PHYSICAL HEALTH WERE OTHER 
IMPORTANT NEEDS. THE EVALUATION DOES NOT FOLLOW THE OUTLINE 
FOR PROGRAM EVALUATIONS BY THE OFFICE OF EDUCATION BECAUSE 
IDAHO DID NOT PREPARE GUIDELINES 09 CONTRACT FOR EVALUATIONS 
AND WAS UNABLE TO ESTABLISH BASELINE BATA. THE MAJOR PROBLEMS 
REPORTED BY THE LOCAL EDUCATIONAL AGENCIES WERE DIFFICULTIES 
IN PROGRAM EVALUATIONS, LACK OF SCHOOL FACILITIES, A SHORTAGE 
OF QUALIFIED STAFF, INSUFFICIENT TITLE I FUNDS. AND INABILITY 
TO COMPLETE APPLICATIONS. THE MOST PREVALENT TITLE I 
ACTIVITIES INCLUDED ORGANIZING READING IMPROVEMENT CLASSES. 
ESTABLISHING INSTRUCTIONAL MEDIA CENTERS, IMPROVING OR 
ESTABLISHING LIBRARIES. OFFERING PHYSICAL FITNESS PROGRAMS. 
AND HIRING SUBPROFESSIONAL PERSONNEL AND AIDES. SOME 
INNOVATIVE PROJECTS WERE THE TRAINING OF HIGH SCHOOL STUDENTS 
AS TEACHER AIDES AND TWO tJMMER SCHOOL PROGRAMS WHICH USED AN 
INDIVIDUAL INTEREST APPROACH. THE DOCUMENT CONCLUDES WITH THE 
NOTE THAT IDAHO'S SCHOOLS HAVE NEEDED FUNDS FOR A LONG TIME. 
(NH) 
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DITER-RKLATIOHSK ? OF TITLE I WITH OTHER TITLES OP ESEA 



Thirty-slght full or port^tlM Librarians vara hirad to catalog, shalva and 
distribota Titla II books. Library fumitura including shalvas, card filas, ate. 
vara pnrehasad using Titla I funds. For tha first tins savaral librarias vara 
vail anougb aquippad to panit stodanta usa of tha library aftar school and in 
tha avanings for study. Parsonnal to suparvisa thasa study halls vara providad 
using Titla I funds. 

TWo districts had Titla III projacta spprovad during tha 1965-66 school yasr. 
Ona district, Haganum #2^0, ineorporatad in its proposal a plan for using Titla 
I funds to coBplinant its studant laaming eantar. A sub-prof ass ional parson vas 
asiployad to conduct tha study Hall so that taaehars could ba fraa to vork vith 
studant s in tha laaming eantar, Tha study hall and hall laading to tha laaming 
eantar vara carpatad to naintaii^ tha propar study atnosphara in tha eantar. 

Raading tablas in tha alanantary school elassroou vara virad to aeeouodata tapa 
racordars and othar listaning daviees for tha ehildran to usa vith aarphonas. 

This vas dona in an attanpt to introduea studants to listaning labs and to train 
than in tha usa of sinpla aquipuant in praparation for using tha laaming eantar 
in junior high and high sch^l. 

Snaka Rivar District #52 also ineorporatad tha usa of Titla I funds in a 
Titla III pro j act. Tha in-sarviea training of savaral taaehars for eooparativa 
taaching in ona of tha alsn an tary schools in that district vas provided vith Titla 
I funds. Cooparativa taaching is a uajor part of tha Snaka Rivar Titla III 
pmjsct. Tha taaehars vara not only raquirad to attend vorkrhops but they also 
visited schools out of state to observe othar cooperative teaching prograns. 



HEEDS IDENTIFIED 



Balov is a listing in rank order of tha nost pressing pupil needs that Titla 
I idantifiad to neat: 

1. laprova skill in raading 

2. Inprova library skills. 

3. Hon-aeadanie training including instmetion in usa of office naehinas, 
hone acononies and auto aachanies. Inprova physical health. 

4. Head for aora individual attention. 

5. I^mva skills in nath and seianea. 



Tha participation of non-public school ehildran in Titla I projects is shovn 
on tha foUoving page. 
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*Thl8 figure is not expected to be an unduplicated count of children. 



SUPPLPiENTARY MATERIALS 



(a) Idaho has not printed state guidelines for Implementing Title I programs. 

(b) Idaho has not contracted for evaluation of Title I progr^s. District #401, Driggs, 
contracted with Utah State University for evaluation of its Title I program. 

(See attachment #2) 

(c) A meaningful compilation of pre- and post-test scores as objective measurements of 
educational attainment for programs funded under Title I was not possible. Al- 
though there were numerous projects that had similar objectives, the methods of 
Besting the objectives were not necessarily alike and the testing programs were 
seldom similar. Pre-tests were given at different times, some as much as six 
jBonths apart. Although post- tests were given either in ^y, or in July at the end 
of a summer session, the difference in time thar had elapsed since administering 
the pre-test made comparison of test scores neaningless. 

(d) We are sending under separate cover a complete evaluation report for State projects 
on the previously submitted lOZ sample of approved fiscal 1966 grants. 
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1 - STATISTICAL IMFOBMATIOH 



Class- 

ification 


Humber of 
lea's for 
^Ich Title 
I programs 
have been 
annroved 
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Committed 
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of Children 
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Col. 3 by 
Col. 4 
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E 


MM 


$2,240,293 


42.956 


40.695 


2.261 


MM 


$52.00 


TOTAL 


2 


$2,488,829 


48.821 


46.560 


2.261 


— 


$51.00 



lce«M« w hare only two iilntriets not in classification E and since the nansn^s 
for the districts are applicable for these two districts, we have not answered the 
questions in this section separately for each Standard Metropolitan Statistical Area. 



2 - BSTABLISHIWS PROJECT AREAS 



In nost of Idaho school districts there are only three schools - an elenentary, 
a junior high school and a high school. There are only two districts who had nore 
than one high school in 1965-66. In these districts, Boise and Pocatello, the high 
schools are situated in such a way as to draw evenly fron all the elementary and Junior 
high schools thus having populations of low incone children at least as high as for the 
district as a >hole. In the case of elementary schools, the teachers and principals 
•wpplidd the Superintendent with information regarding known poverty families. The 
Superintendent combined this information with census information and AFDC payment in- 
formation which was supplied by the SEA and thus established project areas. 



3 - HEEDS 



Below is a listing in rank order of the most pressing pupil needs that Title I 
identified to meet: 

1. Improve skill in reading. 

2. liiprove library skills. 

3. Mon-acadenic training including instruction in use of office machines, homm 
economics and auto mechanics. Lq>rove physical health. 

4. Heed for more individual attention. 

5. Improve skills in math and science. 
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LOCAL EDPCATIOWAt ACKHCT PKOBUMS 

Hm principal problMi In rank ordnr tlint local offlciala ancooatarad In lapla- 
itlng projacta warn raportad to ba: 

1. Progran aralnatlon. 

\ 

Spaclflcally, tha problan involTlng progran analnatlon vaa cantarad 
around tha tina alMant In gattlng projacta under way. In aoat caaaa It 
uaa not peaalbla to gina a pra-taat< Alao, It vaa dlfficfdt to naka an 
bbjaetloa analuatlon of achlavanant of tha ehlldran oho h^ baan In tha 
progran for auch a abort tina. All dlatrlcta oara eooparatloa in conplat- 
ii^ tha aaaluation. In noat inataneaa, nuch nora infomabion uaa raportad 
than uaa raquirad by tha StAta Dapartnan^. 

2* tinh of achool faeilitiaa. 

Idaho aehoola haua baan lacking in faeilitiaa for nany yaara. Thla 
lack uaa aapacially apparent ufaan a nau progran uaa aatabliahad. Thera 
uara not aufficiant elaaaroona nor adaqupta faeilitiaa uithin tha elaia* • 
r oona lor InplManting nany of tha projacta. 

3. Obtaining qualified ataff. 

Coupled uith inadequate faeilitiaa uaa tha ahortaga of qualified btaff 
in tha niddla of the adiool year. Specifically, there uaa a ahortaga of 
apaeial taaehara aapacially riad i al reading taachara ind lihrariana. 

t 

A. Inadaquata Title I funda. 

Hoat diatrieta uara not able to Inplenant a progran that uould neat aa 
nany naada aa they identified bacauaa there uare not aufficiant funda. It 
uaa naeaaaary to purehaaa inatruetlonal natariala and equipnant, and prepare 
elaaaroona, aa uall aa hire peraonnal. 

5. Coiiplating project applications. 

the lea's did not 'have peraonnal available to assuna Title I rdaponai**^ 
bilitias uithout a sarioua overload on presently enployad peraonnal* Vor 
thla reason, tha district Suparintandanta vara prlnarily raaponsibla for 
tha eonplation of tha project applications. This uaa quite a burden far 
noat of tha Suparintandanta. 



PBnVAt.gWT ACTTVITIES 

Xha noat prevalent types of Title I activities in Idaho vara aa follooni 

% 

1. taading Tnprovanant claasaa . 

2. latablisbnant of Instructional Madia canters. 

3. ti^rovanant or aatablisfanant of librariaa. 

4. Batablishnant of Physical Fitness prograna. 

5. Hi^loynent of sub-professional personnel and claasroon and library aidag. 




IHNOVATIVE PROJECtS 



District #233, Hagerasn, State Prt>Ject #151, was oae of the nost itmoTStive 
projects. This district had a grant of only $8,684.00. They wanted to giwe the 
■aziipai help to their edncationally deprived children with this snail asntnft of ^ney. 
They ^Mtgbl^shed a student aide progran using twenty-three high school students. The 
students wore chosen because of their interest in the program rather thdit^ on their 
academic achievement. They were given in-service training in the use j of Audio-Visual 
aids and in the work of an aide. Each student was assigned one hour s day as an ;aide 
to a specific teacher. The teachers were responsible for using them in the way that 
would help them most in their teaching. The students did clerical work^ they did work 
on the playground during the noon hour and they helped the teacher in the classroom. 

The only espense to Title I was purchase of the necessary equipment tp establish ah 
effective program. For instance, tape recorders were purchased for the English 
teachers. The English teachers then corrected all of the themes, creative writing, 
etc. by talking into the recorder as though they were discussing the paper with the 
writer. The student aide typed the teacher's comments and attaohed them to the 
student's paper. The teachers reported they could Correct three papers by this i^thod 
in the time it would take them to correct one usings marginal notes. The teachers alio 
felt they did a more thorough Job of evaluating written work. 

Kimberly District #414, State Project #76, conducted a summer school which merits 
special attention. The teacher for the summer school was the high school counselor. 

She was told that her students were to be the low achievers in grades 3 through 9. 

She screened the students through testing and interview, then divided the classes sO 
that she had students of similar ability within the group, ibwever, the boys sad 
girls Were separated because of the difference in their interests. The entire 
approaOh of the summer school was on individual interests. The students were included 
in the planning of the activities and at the conclusion of the program they were asked 
to express their feelings on the summer school. Thay said they liked reading stsries 
of their own choice. They liked the way the teacher taught and they enjoyed writing 
stories and evaluating each others papers. The teacher incorporated leather craft into 
the summer school program. All of the children enjoyed this project. Thn pmrpoeW of 
the ' summer school was to break down the resistance that some of the IWw achtevesm IM 
to school. The counselor felt that through an informal program in lAfch they read, 
wrote and talked about things in which they were most interested, ettitodes wodld be 
changed and' the students would return to school^ in the fall more ready to learn. 

Another district, Hotus District #135, State Project #127, had a similar approach. 
They h^leved that by giving educationally deprived children an opportunity t6 particle 
pate actively in a music program with students With similar abilities that they could 
improve attitudes and subsequently raise achievement. The director of the summer school 
mss also the music teacher. He divided the entire summer school into three music groups. 
The beginning group was called the "low gears'*; the intermediate group, the "second 
gears"; and the advanced group, the "high gears". The children were divided into iwall 
groups for Remedial Reading and Hath and some children were tutored, depending upon 'the 
degree of need, but every child participated^ in Music and Physical lUucatlon. The en- 
thusiasm was so great that they enjoyed every part of the Suimer school. At the end of 
the session they had a program for parents. Some of the parents, who in tl^e beginning 
had objected thak there was going to be so much emphasis on music, said that this was ; 
the first time their children had gone to school, enjoyed it, and liad taken an Interest 
in learning hew to read. 















4>M>th«r di^ltrict, Kaclcay District #182, Project #158, had a siailar approach to 
theit iOHitr school. However, they centered their stmer school around Physical Edn~ 
cat invalid Recreation.. The strong point of this progran was the way in idiich the 
teachers end students adapted thenselves to their existing facilities. The children 
were divided into groups, given sack lunches i^ich had been prepared in. the school 
cefeteria, and then participated, in various recreational and physicid fitness activi- 
ties. Hhile one group was fishing under the supervision of one of the nen, another 
group was on a natnre hike in the nearby mountains. Some went mountain climbing and 
everyone went swinnlng every day. In the evenings they had softball games and learned 
to play tennis. An interesting side light is that several of the mothers objected to 
their daughters engaging in such strenuous activity, especially softball and tennis. 

By the end of the suHser, some of these same mothers had organized a team and were 
playing softball. 

Pocatello District #25, Project #180, had a summer experience called "Amertean 
Heritage Seminar'*. Thirty-four students and four adults went on a tour of the 'dnitod 
States. They were gone for 28 days. They visited historic points of interest betwe^ 
Idaho and Vkshington* DUS. They went Morth to Quebee and then Sputhwest through the 
nanufacturing cities, Detroit aid Chicago. Each morning before they left for their 
days travel they had an informal class session to discuss what they would see that #ay« 
The teachers constructed a test on American Government and American History whic]|| jras 
given to the students before they left Pocatello. The sane tebf was repeated upon 
their return. The results, of course, were very satisfying. Each student was required 
to conduct seminars with other groups of students to share their fiuaner experi^M^. 

The children who were selected to go on this tour were from economically deprived homes 
and were potential drop-outs. They came back with a much greater appreciatiog for tb-^^r 
co un try, for their own state and specifically for their own community. 

I 

The following human interest stories were related by the local districtg «in respect 
to change in pupil attitude: 

- J ' 

One little child whispered to his remedial reading teacher, '*You are the beag 
teacher I have ever hag". The teacher was surprised, but pleased, ang asl^^» 

”U|iy do you say that, Jinmy?” "Because every year my teachers have told me I 
read terrible. Yesterday you said I read very good. That makes me feel good". 

Blackfoot District #52 reported that la their summet kindergarten thhfe was a 
Mexican boy and an Indian boy idw spoke no English at the beginning of the 
summer. At least six of the children had never held scissors. The majority 
of them could neither name nor recognize colors. On one occaslom Monico 
arrived spattered with pink paint that was dried on his body. In order to 
clean him, the teacher took Monico to her home. After two hours of being 
robbed with paint thinner, and being bathed wltb soap, he returned to school. 

It was a new experiendh: for Monico. He had never baChSd in a bath tub, and 
had never seen a bathroom with mirrors. 

A little girl in the same kindergarten was so ashamed of her filth that she 
also bathed in the teacher's tub. It was an ootstinding experience for her, 
because there ims no running water in her home. The evaluator of thig kinder- 
garten said certainly the lives of these children wore altered and their out- 
look was broadened. They are looking forward to school. 



District #59 reported thet the superior students shewed marked improvement 
when they did not h&ve to be held back for slower students* Teachers worked 
with them on advanced skills to further their progress while slower students 
were in a special reading class. 

District 160 reporte^l that three of the students in their developmental 
reading program had been labeled mentally retarded, ^ter one semester in 
the reading program they advanced almost three grades in reading. 

Buhl, District #412, had its first kindergarten during the school year 
1965-66.. The Superintendent reported that the usual orientation period for 
first graders in the fall of 1966 was practically eliminated. The tears and 
fmstraticins that usually accoor^ my the beginning of scltool were noticeably 
absent. The chil^rin had been taught the readiness skills and they were a 
happier, more advanced group of childrep to whom the school can give a 
br^er, more enriched curriculum in first grade. 

Filer, District #413, told the story of a 15 year old girl who had developed 
a severe complex due to obesity and inability to compete with her classmates* 
At the close of the project she expressed her appreciation to the principal 
for having been selected to participate in the project. Sh^ told the 
principal, with tears in her eyes, that for the first tiM in her school ex- 
perience she felt accepted as an individual and couJ * do some things as well 
as her classmates. 

A seventh grade boy in the same district, who had been "socially promoted" 
for a number of years, had developed such a dislike for school that it was 
difficult for his parents to keep him in attendance. After the project had . 
been in operation for a time his mother came to school to learn 'Sihat had 
happened". She no longer had to prod him every morning and he actually was 
studying each evening at home. She further related that his father had 
remarked to her, "This is the first time he has liked school since the third 
grade. What happened?" 

Murtaugh, District #418, said there was a noticeable change in the leisure 
time activities of students who had been enrolled in the Title I physical 
education program. The leisure time activities changed from unorganised 
games ;diere the rules wer e made and enforced by a bully to games organised 
using class activities as a pattern. 

Rigby, District #251, reported that due to limited funds, their physical 
education specialist could go to each school only one day per week. The 
schools noted less absenteeism on that day than on any other day of the 
week on a semester long basis. This was evidence’ of increased enjoyment of 
school on the part of the pupils. 

I 

A teacher in Rigby told about Lois, who made all the mistakes possible in 
her reading; substitution, smissi^, skipping, regression, no phrasing dr' 
intonation, and no regard for punctuation. The teacher asked her what she 
liked' about reading* Her answer was that she didn't like "nothin" abodt 
reading and bier mother and her father and her sisters and her brothers didn't 
like "readin" either. She didn't see that she would ever need to read because 
none of her family ever read and they all had plenty to eat and got along 
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alright. Tha taaehar noticed that ahe liked little animals and bugs 
so she found stories that catered. to hr^r interests. One day, after 
reading a story about a spider and hem the ueb was built, Lois blurt^ 
out, "Kov this is better than any olr re^.:?in". 

lathdrum. District #272, reported that a boy was told he did not need 
glasses. He had come to school with the feir that he had poor eyesight. 

When he was examined and told he did not u««d glasies, bis attitude 
changed. 

One child from Rupert, District #331, told Ms reading teacher "I know 
how to think, but not what to think". 

i 

ThA librarian in Fruitland, District #373, commented that the children 
in the special reading class have more poise, self respect, and 
confidence and are now regarded with greater respect by their classmates. 

One eighth grade boy who was reading on the fourth grade level was able 
to improve his reading ability enough in nine Weeks to make the honor 
roll. 

Carlos is from a migrant family and has a long record of absenteeism* He 
has an IQ of 101 and was fourteen years old in the 6th grade. In September 
he asked to be included in the special reading class. This was not possible 
tmtil January. Because of Carlos's strong desire to read, his score on the 
Developmental Reading Test rose from 2nd grade in January to 4th grade, 9th 
month, in Hay. 

One district reported significant changes in the attitudes of the boys who 
participated in their special reading cli^ss. There was Improved personal 
appearance, neater dress and a trend away from "Beatle-type" hair cube. 
Liproved self discipline was evidenced by the fact that several boys ^uit 
smoking. 

District #132 reported that in the survey connected with their health 
project, it was determined that SOX of the children checked needed immuni- 
sations. They noted that there ;as better attendance by the children idiosa 
teeth were eared for under Title I. 

Wilder, District #133, reported that one student who had never read a b^k 
read ten books in the first ten weeks the. new library was open. They etedit 
this change with being able to cheek out his own books. A high school girl 
from Wilder district eonment^,when asked to write concerning the new Home 
Ec facilities, "Hone Ee is the only chance, some of us have to loam how to 
be a homemaker. Thus, it is Important to have a good Home Ec. department". 

, 

The Remedial Reading teacher in District #137 commented that through the 
years many children become very select in their listening and have tuned out 
much of their world. The emphasis in the special Title I class was on 
sharpening listening abilities. In this remedial reading class everyone was 
given an opportunity to be a leader. One boy who had never participated in 
anything was selected to be the class chairman. The evaluator repotted that 
when he realised it was he who had been chosen, a smile spread across his 
face, he sat up, and his shoulders went back. A complete metamorphosis took 
Q place. Be had entered the class as a failure. Re left the clasa a strong 
ERJCB student. 




District #161 told the story of John* s as tore first grade stodsnt with a 
senrere articulation problea* He had roceiTod special help for only about 
two aonths when he airiTed at class all sailing and sparhly-eyed. Ha said* 
**Last night Grandaa called froa Oregon mid I talked vith her. She cooldn't 
believe it aas ae because she could understand ae**. 

Wsstside* District #202» reported that children who were notably slov 
achievers began to participate aore» to achieve and to show an i apr o v sasn t 
in behavior after the intr^uction of audio-visual aids. The testers 
said it aas an effective aeans of roaaaniHng their attention 

Vmidel}.* District #232 » reported that the entire enrollaent in the feeding 
XaproviaeBt class was proaoted to their next grade. The histories of the . 
failures of these youngsters is as follows: tight were failed in the first 

grads* one was failed both first snd second grade* one in the second grade* 
one in the third sad two in the fourth. Ifondell also reported that in 
routine physical exaal nation in their Title I reading project* they found 
one boy idw had never had a physical ezaaination in his entire life. Tte 
enednation showed he had an enlarged heart* heart n u ra u r s and light vision 
only in his right eye. They further comMnted that the correction of this 
boy's ailments is worth the effort of the whole project. 

The following hnnaa interest stories are related to change of attitude snong faculty 

amihers and parents: 

I 

llgby*: l^trict #251* in conaenting on diagnosing snd screening children 
for their reading class said* "Teachers vary in their ability and in their 
nethods of observations of students. One teacher nay dcnand a significant 
change* while another is satisfied vith a snail change. Sons teachers are 
nore observing* can appraise a diild's g row th in the classroon and at play*, 
and other teaeters see little nore than the child and what he tests." 

One teacher reported* "The ftisniir Adventure in leading has been pla^isant and 
relaxing vith an ideal situation including snail class load* no grades* no 
papers to correct* no discipline problens* a definite knovledgd of what was 
expected of ns* and naterials to work with. Hhat nore could one ask?" 
"finther"* the teacher reported* "I have rediscovered the Joy of individual 
contact ttet I knew in ny student teaching days." 

0ns teachsr told of an experience vith children playing with nagnets. know- 
ing of the new science teaching aids and new library naterials that had Just 
bean purchased* he skillfully directed the boys toward additional reading* 
and none problens to solve fron the nagnet resource kit fron the resource 
center. This could not have happened without the naterials that were 
purchased under Title I. 

Caldwell* District #132* said the school staff in general be cm m nore aware 
of the needs of pupils and tdok an interest in identifying the pupils who 
were in need of the services which this progrsn rendered. 

The rensdial reading teacher in Castleford* District #417* told the story of 
Mercy who cans to school vith severe Motional problens. She was a very 
tense child* unsurss of herself* and she was doing failing work. The teacher 
nade several visits to the hone. Report card day was sure to bring severe 



•coldlags and tears for both the child and the sothar. After several eeeka 
of eorklng with Marey,the teacher noted that there was not wneh tain in 
schfevsaMnt, but there was sows gain In her saotional behavior. TOwerd the 
end of the eeheol year,lfarcy took her jeport card hone with grades in all 
sobjects in the low 80*s and with one failing grade, but the rewarding part 
of this story cane when the teacher talked to the wother a few days later. 

The aotiier said, *^00 would have been real proud if you could have seen how 
ct 'Ij I was able to take Morey's report c^ this tine. I finally realised 
thi^t; lili ny screaning never did any good and I sight as well accept this 
child as she is." 

Meridian, District 12, counted that teachers who have worked uany yeaga 
in self-contained classrooas tend to resent intrusions into their ptoggea. 

Vor SOBS, the necessary rescheduling of their sidijects, in order to isr 
c orpor a te a Title X project, caused irritation and created a negative 
attitude t ow a r d the progran when it was first instigated. This connsnt wan 
continned with a reeenpendation that tiie teacher s in the school diatrict be 
nude fully aware of the problsna involved in adding a Title I project. 

In Council, District #13, the Wanedisl feeding teacher talked to the School 
Board, Tarent-Teacher Association, The iawrican Legion Aaziliary, and the 
MorthiAile dab bo esplain the nature of tbtj Title I project, farenta and 
the coannn5.ty felt they had been well inforned and accepted the progran wall. 

Areo, Diatrict #111, aaid teacher interest was indicatad In thair aagamaaa 
to hava aguii a wnt and Instructional notarial evaluated and placed In their 
hands as quiekly as possible. One teacher coMsnted that the now natari^La 
were like having a well-stocked nedicine chest ready for any aiergenry. 

I 

la Maps, Diatrict #131, the Superintendent said that ah additional sin 
contact counseling hOura per day were node available for the counaelora, 
by snploylag the services of a guidance secretary. Msnpa further reported 
that the couhaalors felt nore professional. They felt they had been wasting 
tine doing non-professional, tlne-consuning work. 

Caldwell, District #132, had a physical education progran as a part of thsir 
Title I progr a n. The Snperlnte^ent cois n ted that the Physical Education 
staff was adequately notivated for the first tine In the history of the . 
school. They were being provided with the necessary eqOipnent and they knew 
the progress of the pupils would be'neasured by standardised testa. 

•The Band teacher 'at Motns, District #135, was pleased to discover how nuch of 
his heavy burden could be carried by an efficient, intelligent, conscientioua 
anaiCal teacher aide. 

The Librarian at Pams, District #137, said that when there was no nonoy for 
things one wanted, frustration and finally apathy resulted. Once a teacher 
finds that he can have naterisls he needs, he is not a teacher unleas ha 
wants then to use. 

Tron Grangeville, District #241, there was this connent: A helping teacher 
with two years esperieace in the third grade said, "Anybody can teach kinder- 
garten. . I don't see the necessity of all this advanced planning and prepara- 
tion". At the end of six we^ she said, "A half day of kindergartOn ia 
harder than a whole day of third grade". 



Ths 8vp«rl]it«Bd«iit of Cottomood* District #242, rsportad tbst after an ia- 
ssnries frogrsa» ths toaehsrs bogsn to a:vail thMsolvos of ths tosehiag 
tools that vara aaailabla. A taaehar said that bafora sha bagaa asiag tha 
aaa aatarials sha fait sha aas raaehiag only tha appar fifty pareaot of tha 
elass» hat aoa tha loaar half aas aora attantiaa. Sha fait this attsation 
and affert aas rasaltiag in thair achiaasaant on a laaal at laast partially 
consonant with thair abilitias. Sha baliaaad tha continnad naa of taaching 
aids aoald graatly aliainata horadoa ahd oadarachiaaaaant aaoag tha lass 
giftad. 

Itighy* District #251» raportad that thara aas soaa aaidanca of a aora lAola- 
seaa attitada aaong tha taachars toaard tha loa achiavars. Coaaants ehaagad 
frea Jast doasn't apply hiasalf, Ha is Jost lika his brothar I tanght 
last yaar'«" to "I find that if I shortaa tha pariod* I haaa his attantion." 
or "Ha is so aager to loam aoaathing that I want to halp hla." 

lathirsA* District #272; reports that two of tha sin taachars who taio^t 
in thair swHMr pro g ri haws iadicatad plans for furthar training and 
altlaata caraars as spacialists in the area of Rsaadial loading. B acaos a 
of this attitada* they are bringing a aora anthasiastic* sophistleatad 
point of wiaw to thair teaching actiwitias this year. 

A taaehar in Hoacow* District #281* in eonaenting on tha radaetion of class 
sisa tiiat was asda possible throagh Title I* said that it is now poosibla 
for bar to spaad aora tias corraeting stadant*s written asslgnasnts. She 
faals that the childraa are doing batter writing since they know tha taaeh a r 
has tias to road tlaa critically and gppraeiatiwaly* she said that with tha 
additional work tias* sha now hM tiaa for professional reading. Thara have 
bean aawaral reports froa tha districts in which taschars indicated for tha 
first tiaa they hawa tiaa to wisit with stodants and archanga ideas with 
than. 



It is a pp a re n t that thara has bean eomnity cooperation ba twasn the school 
and the parents in aost Title I aetiwitias. Parents hawa rapaatadly 
raportad that thair ehildran haws a anch batter attitada toward school after 
being giwan special halp in snail classes. 

Maridlsa* District #2* nada tha observation that tha parental aeeaptanea 
saanad to be in direct relation to tha school's aeeaptanea of tha pragma. 
Hhars tha attitada of tha taaeham and principal was poor* tha attitada of 
the pasants was also poor. 



mTHDPg OP nciEAsnc ctaff ran title i fiojicts 

UU's ossd varioos aathods to develop or ineraasa staff for Title I projects, 
of tha aathods are shewn below: 

(a) Additional paraonnal warn on a stand-by basis waiting for project approval. 

(b) Specially trained taaeham ware replaced as elassrooa taachars in oriter 
to assvBW positions in special service areas. 

(e) Part-tiaa taaeham vara hired fnll-tiaa. 

(d) SoM taaeham vara hired and carried by tha local district ontil tha Title 
I pmjaet was a pproved and foods ware available. 

-If- 



(•) S«bstltot« tMch«rs vert hlr«d as fvll-tlas or part-tlas taachara* 

(f) IhilTorslty a4d College. studaiits who coapleted their Oork at ald-tartti 
were contact^ for teaching poaltloas. 

(g) Teaghera' vere sent for farther training to fill apecialissd arsas. 
Sobs attended IhiiTersity elaasee at night and others were giwen eoew 
schMl training. 



MEASDRme IWSTRPMEHTS 



V ' 

■. The aost nreealently oeed inet ni a n te for nenavrlng aehiesBMnt at each aebool 
level were: 

(a) Fre-Kindergarten/Kindergarten: 

1. Peabody Pictore Vocabolary Test 

2. Hetropolitan leadiness Test 

(b) CIrndes 1-3: 

1. Hetropolitan leadiness Test 

2. Iowa Test of Basic Skills 
Metropolitan Achieveaent; Test 

4. Gates Beading Test 

(e) Grades 4-6: 

1. Iowa Test of Basic Skills 

2. Metropolitan Beading Test 

3. Stanford Achieveaent Test 

4. Gates Sorvey Test 

5. California Beading Test 

(d) Gi^s 7-9: 

.1. Iowa Test of Basic SkUls 
^ 2. SBA AchievoMat Test 

3. Gates Basie Beading Teat 

4. California Achieveaent Teat 

5. Stanford Achieveaent Test 

(e) Grades 10-12: 

1. Iowa Test of Basic Skills 
Z. Gates Beadlwg Test 

California Beading Test 

4. Gatss Basic Beading Test 

5. Stanford AehievssMnt Test 



-a- 
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9 > ANALYSIS OF EFFECTIVE ACTIVITIES AND METHODS 

0 

(a) The five project activities which we Judge to have been aost effective for 
students of pre-school age through grade 3 are: 

1 . Kindergarten . 

2. Transitional second grade and Junior first grade. 

3. Reduction of class size by hiring additional teachers. 

' 4. Teacher aides to perfom non-instructional duties. 

5. Establisfanent of eleaentary guidance prograas. 

The aost effective activities for grades 4 through grade 6 were: 

1. Reading laproveaent prograas. 

2. Dividing students into saall groups for individual instruction. 

3. Eaployaent of teacher aides. 

4. Establisfaaent of eleaentary guidance prograas. 

5. l^roveaent of library facilities. 

The five aost effective activities designed to i]ieet pressing needs of. students 
in grades 7 through grade 12 were: 

1. Establishaent of Reading bproveaent prograas. 

2. Suaaer school prograas. 

3. Increased guidance services. 

4. Ii^roved library facilities and eaployaent of teacher aides to telieve 
teachers of cleric^ duties. 

(b) Lack of facilities was the largest single weakness aaong the various activities 
listed above. For instance, aost of Idaho schools have no provisions for kinder*- 
garten classes. Kindergartens were held in rented buildings or were held during 
the suaaer when facilities were available. 

One weakness of the activities Involving personnel was the lack of trained 
personnel. In aany cases, teachers were asked to pinch-hit in an area with which 
they were not faailiar. In other cases there were only poorly trained people 
available at the aiddle of the school year. There are few trained kindergarten 
teachers in the state so in aost cases the teachers teaching kindergarten were 
not qualified kindergarten teachers. 

Although inproved guidance services was one of the aost beneficial activities at 
the eleaentary level, there were not enough well qualified guidance people to 
fill the need. In oany instances there were not facilities for office space for 
a guidance person and there was no specific prograa established for guidance at 
the eleaentary level. 

Probably the greatest weakness in any activity was the testing prograa, especially 
the pre-test. Most districts report that they did not do a thorough Job of 
diagnosis and the entire project was haopered because of this. 

Another najor problea was acquiring new oaterials. In oany cases, the naterials 
required for lopleoentation of the project, were not received until the project 
was in operation. This prevented the continuity that there should have been. In 
sooe cases, students lost interest waiting and it was difficult to conduct. the 
prograa. 
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■ SOMvdistrlcts expressed concern over thd dddltlonsl clsssds idilch vss put Into 
an already full schedvle. The fact that classes were added after school had 
started added to the prohleai* 

In all of the activities evaluation was a definite problea, priaarlly, because 
of Inadequate base line data. 

Another problaa was training personnel In the use of new equlpaent. The tine 
elMent presented a preblca. There was not enough tine to train teachera In 
the use of the equlpnent prior to the beginning of the project. In sons cases, 
the equlpnent was rOcelved after the project was In operation. 



GBHKRAL AMALTSIS OF TITLl I 

li 

Many of Idaho schools have had so little for so long that« when faced with 
thousands of dollars that aust be spent within a relatively short tine. Superintendents 
were thrown Into either a state of shock or a state of ecstasy, depending upon the 
nature of tha Indlvldeala. The entire coacepi of Title I was different fron anything 
they had previously experienced. Identifying children by characteristics audi as 
cultural and educational deprivation was new to nost of then. Generally r;peaklng, they 
were net equipped to'nake such a diagnosis. In nany Instances, test data was not avail- 
able. The lenMdlate reaction was to spend the-noney to neet the needs of the district 
as a whola or of the teachers In the district. Identifying the needs of the children 
prior to planning a prograa was not done In every ease. A few progress, were obviously 
planned with the hope that there would be sufficient chlldreL to wake the pregran work. 

In spite of these problens Title I has probably affected wore people and haa eauaed ua 
to taka a closer iMk at our total educational prograa than any prograa thatchas^bien 
initiated for aany nany years. Children have been given Individual attention, acne of 
thm for tha first tlae In their school lives. Many children have had cultur^ ^ex- 
periences that alght not have been available In ^belr llfetlaes If It had not been for 
Title X. 

r «.C'> 

The overall achlevcaent of children participating In Title I 1 m been. very difficult 
to aeasure. The change In attitude, both aaong children and teaches, has been draaatlc. 
Children who were destined to drop out of school have becone Its adst enthoslastlt sup- 
porters. Title I has been alaost universally accepted throughout the state, ^la a few 
Instances, people have looked at the p.igraa skeptically since it did seat to be a lot 
of aoney for the benefit of only a few chlldrai. However, with the realisation that the 
enphasls of Title I Is net on poverty but ori low achleveaent and other Identifying 
characteristics, the prograa hM been given full support. 

There has been very close cooperation between the local districts and. the State 
Departaent of Education. Title I personnel have been given a cordial welcoae In every 
district. The entire project operation Is explained to the visiter and the local' 
personnel show great enthuslasa In sharing their experiences with the Stats people. It 
cannot Ignored that ~the aoney available through Title I has been a aajor Influefiee, 
however, there hsive been nuaerous exaaples of how districts have used Initiative aud 
laaglnatlon In an effort to stretch their Title I aoney. There have been alaost no 
Instances of waste. 



Thft tattr«st in the Title I projects is epperent in the number of reqneete irtileh 
here been received by our office the samery of Title I projects. Fteqnently^ : 
reqneete cone from people outside the field of education idio are interested in the 
nee protrens and the new qpbroaches to education. 

Although thsre qre no statistics to prove that Title I had a direct effect on 
the loner snoiber ef teachers idio left the state or changed positions last school yeoTt 
it can be as s uns d - free the evaluations of projects that there vas a definite rise in' 
•orsle snong the teaclMre and a very definite change in attitude toward tha sloe leefner* 
Districts repeatedly deported that teachers are using new nethods in their clss s r eons, 
partially due to workshops which were made possible through Title I end partially becsn^e 
of new natsrials apd eqnipnent being nade available through Title 1. Superintendents 
farther reported thgt Title I nade the dollar difference betwieen experimenting or csrryr 
ing on traditionally* The districts had nopey for specialised personnel wfaish were 
needed in every district. Further > Title I opened new doors and created new visions 6f 
educational possibilities. The prograns help<^ adninistrOtors and teachers realise ihal; 
there nay be better ways od doing things. Title I provided the dollars for disgnSstic , 
services which identified weaknesses in the total program. 



T«bl« 1 tbovt tht nuBber of projoctt that anployad tpacifiad typaa of atandardiiad 
taata and othar aaaaurta for akill davalopnant aubjecta and for attitudlnal and 
baluivioral davalopaant. Raadlng vaa aalectad aa tha akill anbjact ainca thara vaa 
a iarga anon^ anaibar ^ aaka a Maningful raport. Slxtyaavan raadlng projacta 
vara approvad^ i^ll projacta for aatabllabMnt of Inatructional isiadia cantara* 
library projacta » projacta involving guidahca aarvicaa and kindargartan projacta 
wera aalactad for tha eatagory of attitudlnal and bahavorial davalopaant prograna.. 
Forty-fiva auch projacta iwra approved. 
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Table 2 ainnarlsea all of the reading projects and shows the various degrees of 
progress in achieving the objectives. Reading was selected since there are enough 
projects of this type to make a meaningful report. 



TABLE 2 

RFADING PROGRAMS ; 

PRIHART OBJECTIVE: Improve Reading Skills OBJECTIVE 2: (a) Stimulate Interest 

(b) Improve attitude toward 

' • ~ school ^ . 



School Level 


Substantial 

Progress 

Achieved 


Some 

Progress 


Little or 
no Progress 
Achieved 


Substantial. 

Progress 

Achi^ed 


Some 

Proaress 


Little or 
no Progress 
Achieved 


Pre-Kind./ 

Klttdersarten 


4 












Grades 1-3 


4 


22 


1 


6 


20 


3 


Grades 4-6 


9 


32 


1 


7 


31 


4 


Grades 7-9 


6 


23 


1 


6 


19 


3 


dtades 10-12 


4 


9 


1 


3 


10 




TiXTALS . 




1 

86 


4 


22 


80 


10 



The follWlng tables summarise the numbers of projects in Library, Kindergarten, 
Guidance, and Instructional Media centers and shows the various degrees of progress 
In achlevflig the objectives. 

TABLE 2A 

LIBRARY PROGRAMS 



PRIMART OBJECTIVE: Improve Library Skills OBJECTIVE 2: Improve study habits 



School Level 


Substantial 

Progress 

Achieved 


Soiae 

Progress 


Little or 
no Progress 
Achieved 


Substantial 

Progress 

Achieved 


Some 

Prosress 


Little or 
no Progress 
Achieved 


Pre-Kind./ 

Klnderaarten 














Grades 1-3 


2 


6 


1 


3 


5 




Grades 4-6 


2 


''<r^ 
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2 


3 
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- - 


Grades 7-9 


1 


4 


3 


1 


8 


1 


Grades 10-12 




4 


3 




7 


2 


TOTALS 


5 


20 


9 


7 


27 


3 










TABLE 2B 



KINDERGARTENS 



PRIHART OBJECTIVE: Eetabllsh Readlnass OBJECTIVE 2: Social DeveloiMieat 

for 1st grade 




TABLE 2C 

INSTRUCTIONAL MEDIA CENTERS 



PRIKART OBJEC.VIV?? Raise Gee -tal Achieve- OBJECTIVE 2: Improve Attitude 

meat Level 



1 

1 

School Level! 


1 Substantial 
1 Progress 
Achieved 


Some 

Progress 


Little >or 
no Progress 
Achieved 


Substantial 

Progress 

Achieved 


• 

Some 

Proaress 


Little or 
no Progress 
Achieved 


Pre-Kind./ | 
Kinderaartea I 


( 
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Grades 1-3 




2 


6 




4 
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Grades A-6 


% 


2 


6 
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Grades 7-9 1 




3 


6 




5 
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Grades 10-12 




3 


6 




5 
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TOTALS 




10 


24 




19 
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TABLE 2D 



GUIDANCE PROGRAMS 



PRIMARY OBJECTIVE: Change Behavior and OBJECTIVE 2: Improve Learning 

Attitude 



School Level 


Substantial 

Progress 

Achieved 


Some 

Progress 


Little or 
no Progress 
Achieved 


Substantial 

Prrgress 

Achieved 


Some 

Proaress 


Little or 
no Progress 
Achieved 


Pre-Kind./ 

Klnderaarten 
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Grades 1-3 


1 




1 


1 


1 




Grades 4-6 


1 




2 


1 


3 
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Grades 7-9 


1 


2 


1 


1 


3 




Grades 10-12 


1 


1 


1 
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1 ’ 


2 ^ 
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TOTALS 


4 


3 


5 


• 

4 


9 
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Tabu 6 shows the percentage of students in eligible Title I high schools contin- 
uing education beyond high school* No comparison is made with the state norm 
since all hut five of the state's; high schools are eligible Title I schools. Any 
comparison would he meaningless. 



TABLE 6 

PERCENTAGE OF STUDENTS IN ELIGIBLE TITLE I PROJECT HIGH SCHOOLS 
CONTINUING EDUCATION BEYOND HIGH SCHOOL 





1963-1964 


1964-1965 


1965-1966 




Title I 


Title I 


Title I 




Schools 


Schools 


Schools 


TOTAL NUMBER 
OF GRADUATES 


9,157 


11,428 


1 

11,075 


NUMBER OF 
SCHOOLS 


103 


103 


103 


MEAN SIZE OF 

GRADUATING 

CLASS 


89 


111 


108 


NUMBER OF SCHOOLS 
HAVXMG 0 - lOZ 
CONTINUING GRADS. 


0 


0 


11 - 20Z 




0 


0 


21 - 30Z 


1 


2 


0 


31 - 40Z 


7 


4 


6 


41 - 50Z 


15 


13 


12 


51 - 60Z 


23 


27 


28 


61 - 99Z 


57 


57 


57 



(Information is not available for 1966-1967) 



TABULAR DATA 



Below is a list of the five project objectives aost frequently listcMl on the 
project applications. Following each objective are the aost coaaon approaches 
used to reach the objective. 

1. laproving reading skills 

(a) Divide students into snail groups for special instruction 

(b) Provide special reading teacher 

(c) Use new techniques and aaterials 

2. laprove teaching 

(a) Provide new aaterials and equipaent 

(b) Offer in-service training for teachers 

(c) Provide teacher aides 

3. laprove attitude toward school 

(a) Provide individual counseling by guidance personnel 

(b) Make provision for aore individual attention 

(c) Reduce class load 

4. laprove library skills 

(a) Provide qualified librarians 

(b) Provide new aaterials and equipaent 

(c) Provide library aides 

5. Establish Readiness for first grade 

(a) Provision for kindergarten 

(b) Provide speech therapy 

(c) Provide physical exaainations 
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